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CHAPTER I 
INTRODUCTION 
There have been many articles '\'Tri tten concerning the qua.li ties 
v;hich administrators and supervisors felt were important to the 
success of elementary supervising principals. From research in this 
field :i. t ua.s evident that most of the literature falls into t\o~o 
genera l classifications : (a) opinions of the author based on re-
search, surveys and conversations with superintendents and principals; 
(b) opinions of the author based on information from interviei·ting 
teachers. So far as the writer has been able to discover, only one 
study has been done to evaluate qualities of elementary supervising 
principals on an anonymous rating basis from the teacher's point of 
vie;-; . This \'l'as an unpublished master's thesis submitted by Thomas H. 
McFarlin, Boston University, 1949. 11 Certain graphs from this study 
will be used as a means of comparison in a. later chapter. 
This study was undertrucen to find what qualities the classroom 
teacher desired in the elementary supervising principal in the State 
of 1\iaine. The '\'Triter feels that the qualities desired in Haine by 
elementary teachers might be a. little different from those in other 
sections of the nation because of the extra teaching and administra-
tive load which most supervising principals are expected to carry. 
11 Thomas H. McFarlin, Qualities of Elementary Supervising Principals 
Desired by Elementary Teachers, Unpublished Master's Thesis, 
Boston University, 1949. 
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I! 
This study was done so that a check list might be built for super-
vising principals to use in their own self-appraisal. 
The writer's definition of a supervising principal is a person 
who gives at least two hours a day to the field of supervision. The 
writer found this to be the approximate time most principals found 
for supervision. Most said they spent all the time their load would 
allow. This varied from an occasional routine daily visit or obser-
vation to the teaching of a demonstration lesson. 
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CHAPTER II 
REVIE\~ OF LITERATURE 
Vlebster defines supervision as 11 the act of overseeing for the 
purpose of giving direction; the act of inspecting '\'lith authority". 
The definition quite satisfactorily describes supervision in its 
earliest stages, but as an interpretation of supervision today, it 
is incomplete and misleading. 
The etymology of the word supervision has historic interest, 
for it is indicative of its early connotation, stemming from the 
Latin (supervidere), the word refers to the art of 11 looking over 11 • 
The survey of educational literature reveals that as our schools 
have become geared more definitely to serve American democracy, pat-
terns of supervision have evolved through various stages. They have 
developed from the concept of supervision as inspection, character-
istic of our earlier programs of education, to the viewpoint of 
supervision as a cooperative educational service, maintained currently 
by an increasing number of principals, teachers and others. In the 
1945 Department of Supervision and ·curriculum Yearbook (NEA) may be 
found the follo'l'ting paragraphs: 
Concepts of the function of supervision are changing. It 
is no longer considered to be prerogative of a supervisor to 
impose ready~made programs on classroom teachers, to dictate 
plans or policies, but rather to give guidance to teachers in 
interpreting ideas of good education and implementing them into 
actual classroom practice.--School programs and plans for 
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practice should be made by the people >'lho are making them work; 
hence there should be opportunity for planning and discussion 
of common problems by the group concerned. 
Much of the supervisor's time in some systems is spent in 
meeting with groups of teachers, in which the supervisor is a 
consultant. In such meetings, the supervisor stimulates think-
ing and challenges group participation, but the outcome is a 
result of the contributions of all. Teachers enjoy and welcome 
supervision that challenges them and can give help on problems 
which they, not the supervisor, have found to be real. gj 
The quality of the school is largely determined by the human 
relationship established. The value of the school depends upon the 
grovrth of every individual in it. The administrator who continues 
to contribute to that gro>vth, and vrho can bring to full development 
the personalities of all individuals for whom he is responsible can 
feel that he is making a strong case for himself. Irving Flicker 
\'!rites: 
Broadly conceived, the supervisor's main function is the 
professional improvement of his teachers for the pUl·pose of 
stimulating the fullest possible growth of the children. In 
this light, every act he plans and completes should make his 
teachers more r competent to guide their children. It is there-
fore incumbent upon the supervisor to become acquainted 'l'rith 
the individual abilities, needs, and interests of every teacher 
and to familiarize himself 'I'Tith the problems they have each 
day. 2/ 
The concept of supervision has evolved to a point >·There the 
'l'tord is no longer a sign of the idea 'I'Thich it is supposed to convey. 
Today the supervisor is recognized in outstanding schools as a leader, 
a formulator, an advisor, a consultant, a helper, but never a per-
Department of Supervision and Curriculum Development, National 
Education Association, Group Planni~ in Education, 14th Yearbook, 
1945,pp.l0)-104. 
Irving Flicker, "Supervision Can Be Dynamic," Educational 
Administration and Supervision, (October,l948),.34:p.))7. 
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functory inspector. The relationship beb·reen the supervisor and t he 
supervised is democrat ic and cooperative. The idea of the super vi sor 
as a consultant is gaining gr ound rapidly. Hollis L. Cas-vrell had 
t hi s to say: 
Group conferences, department al meetings, and faculty 
meet ings are runong the most frequently employed means of super-
vision and among tho se judged t o be the most uniformly success-
ful. 
Supervision begins \'There administration leaves off and 
provides for the additional and direct adjustments necessary 
if teachers are to fUnction at their best and if pupils are to 
grot'l at the ir optimum r ates. Super vision is no longer a 11 one-
man11 job, if it ever 1-rere such~ Pr esent practices suggests 
that an adequate conception of supervision includes every co-
operative effort making directly for improved teaching and 1 
ing situations whether the activity deals with the aims of edu-
cat ion, with subject matte r content, 1-rith teaching procedures, 
with the better adjustment of the teacher to hi s or her working 
environment, or with the evaluation of the supervisory activitie 
themselves. y 
The ~1ction of supervision is to provide conditions and ser -
vices vrhich make possible the most eff ective curricul um and t eaching. 
It should be obvious that the only justification of supervision i s 
the contribution which this service makes to actual education of 
children. Allen E. Harmon in an article had the following to say: 
Principals will agree that their chief responsibilities 
lie in their relationship with their teachers. Lack of mutual 
understanding often makes this relationship unnecessarily diffi-
cult and prevents the most effective cooperation. Teachers may 
hesitate in telling their "superior officer" the qualities they 
desire of him, and he in turn may hesitate to ask them. Conse-
quently he may fail to see himself from their viewpoint or learn 
1/ Hollis L. Caswell, Education in the Elementary School, American 
Book Company, Boston, 1947, pp.204-206 
whether he is l;i.ving up to their expectations. 2/ 
Toda.y1 s ·leaders in education recognize the elementary school 
principa.lship a.s a. position of merit, a. post within itself, which 
carries many duties and responsibilities. The principal is an ad-
ministra.tor, a supervisor, a director of personnel, and a co-ordinate 
of public relations, and must be especially trained for the job. 
The modern principal usually looks upon himself as a cooperative 
worker with other teachers in the school on educational problems. 
Good principals are willing to throw themselves into laborious situa-
tions with zest and confidence that produce results. Cooke in the 
American School Board Journal had this to say about the elementary 
school supervising principal: 
The professional qualifications called for in a school 
principal is many sided, but primarily he must give assurance 
that he is the master of his office, know its scope and function 
and exercises the art of diplomacy. Whether his personality is 
something inherent or acquired, it remains that the school prin-
cipal who possesses it, will have smoother sailing than he who 
lacks it. 2l 
T. C. Sutton \'rrote the following paragraph and also listed the 
following qualities that teachers desire in the elementary super-
vising principal: 
Teachers like a principal who, having made a mistake, is 
ready to admit it. But they do not want the same mistake made 
too many times. Teachers distrust the supervisor or principal 
who feels it is necessary for him to make it appear that he 
ij} Allen E. Harmon, 11 Classroom Visitation as a Phase of Supervision, 
American School Board Journal,(June 1949) 118:pp.39-4o. 
21 Dennis H. Cooke, 11 Professional Qualifications For a School 
Principal, 11 American School Board Journal, (May 1948),116:p.48 
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never is in error. Such an administrator is blinding himsel~ to 
thousands o~ opportunities to learn important things that might make 
h~ a better principal. 
Every teacher likes a principal who: 
1. Considers them as an individual 
2. Uses tact in correcting and criticizing 
). Praises them 
4. Is completely honest 
5. Is polite, poised and at times humorous 
6. Is a good listener 
7. Is ~riendly 
8. Accepts criticism and suggestions graciously 
9. Makes suggestions tact~ully 
10. Gracefully admits mistakes 
11. Has the ability to overlook occasional faults 
12. Is frank and practical in interpretation of their problems 
1.3 . Is natural and has a democratic association with his teachers 
II 
Bail in a study of the desires ~or supervisory aid expressed by 460 
teachers at a summer session at Butler University found the three top 
'itishes to be: 
1. Constructive criticism 
2. Recommend new techniques and methods 26% 
). Demonstration teaching 15% 
§/ 
In an article in the National Elementary Princinal, J ohn A. Hockett 
reported on teachers • responses to the following two questions: 
( 1) In i'That 111ays has your principal been especially helpful to you in 
furthering your e~~orts to provide a modern program of maximum educa-
tional value to your pupils? (2) In what ways does your principal 
1./ Traver c. Sutton, "Nine Things Teachers Expect of the Principal, 
"C learing House, 11 (December 194.?), l2:pp.208-209. 
§/ Philip M. Bail, 11 Do Teachers Receive the Kind of Supervision They 
Desire, 11 Journal of Educational Research, 11 (May 1947), 27:p.)46. 
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~ail to provide the leadership and practical assistance necessary to 
your carrying out this program? 
( 1) Ways in "tthich my principal has been help~ul: 
My principal has been a sympathetic co-worker. 
He recognizes my success and has a nice manner o~ present-
ing constructive criticism. 
He truces a sincere interest in my work and gives encourage-
ment when the 11 going11 gets hard. 
Our building is more ~ortunate than we realize in that our 
principal has a very clear conception o~ how a democratic 
school should ~ction. 
He insists on our taking periods o~ relaxation during the 
day. 
He has a ~riendly attitude when visiting the classroom. 
(2) Ways in which my principal has ~ailed to be o~ maximum 
help: 
He lacks sympathy and is too dictatorial. 
He is meddlesome, overcritical. 
He is extremely sensitive and moody; sometimes ~or days he 
will not speak civilly to anyone in the building. 
I am a~raid to go to him with problems. 
He criticizes the teacher in ~ront o~ children. 
I ~eel lost; there is no help to call upon. 
Never a word o~ praise; he is not ~riendly to children or 
community; he is not courteous . 2/ 
2/ J ohn A. Hockett, 11 The Principal- An Expert in Human Relations," 
National Elementary Principal, (April 1947), 26:pp.2-4. 
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In the Maine Elementary Princinals 11 Ne'\-'l'sletter the state presi-
dent, Mr. Albert R. Rodick published an original list of l'l'hat An 
Elementary Principal l4ust Possess. It vras as follo1·rs: 
The vision of a seer 
The humility of a slave 
The courage of a hero 
The poise of a queen 
The wisdom of Solomon 
The patience of Job 
The hope of an optimist 
The faith of a prophet 
The tact of a diplomat 
The voice of a nightingale 
The charm of a bride 
The majesty of a king 
The strength of a champion 
The character of a saint 
The judgment of a jury 
The adaptability of a chameleon 
The executive ability of a tycoon 
The knm-;ledge of a walking encyclopedia 
The capability of a genius 
The candor of a judge 
The love of a mother 
The insight of a sage 
The sagacity of a la\-;yer 
The vigilance of a truant officer 
The perception of a teacher 
The gentleness of a summer breeze 
The grace of God, and 
The persistence of the devil 
In other respects the elementary principal 
Is likely to be a normal human being. ,~ 1 lQ,t 
James Binney in the Journal of Education does a fine job of 
summing up in a very real istic manner the story of a principal. The 
following is his paragraph: 
As one looks back over the principals he has knovm as a 
1Q/ Albert R. Rodick, An Elementary Principal Must Possess, Volume 
Number 3, Maine Elementary Principals' Newsletter, Augusta, 
Maine , 1955. !•limeographed. 
student and teacher he realizes that j ust as he has never met the 
ideal teacher so he has never met the ideal principal. There is 
no such thing. Some of the teachers and principals on the list 
have thought themselves to be the ideal, but in general this 
group 11as not as good as the average. Among the best principa ls 
he has kno1m, and by 11 he 11 is meant any of us--'\ttas one vtho was not 
attractive and not too careful in his personal appearance; 
was not by any means as well educated as he might have been; 
another 1·ras not by any means as well educated as he might have 
been; another 11as ><teak physically and kne'\tt very little of what 
we speak of as education and almost nothing pf anything else. 
But they '\ttere all in their o'\tm efficient and practiced democracy, 
and all of them '\ttere human beings and had human being faults. 
All of them 1·1anted to teach and to supervise . All of them had 
ideals v;hich to other people seemed ridiculous, but all of them 
had studied human nature thoroughly enough to be able to live 
vTi th the ridiculous ideals of others . But most praise \<torthy 
of all, perhaps, is the fact that none of these very successful, 
though less than perfect principals even in the most optimistic 
moments ever expected to employ the impossible paragon--the ideal 
teacher. Moreover, he has never even mentioned her in teachers 
meetings . , , 1 
.llJ 
ll/ James Binney, "Teachers Look at Supervisors," Journal of 
Education, (October 1949), 132 : pp . 191-193. 
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CHAPTER III 
PROCEDURE 
To obtain a list of qualities of elementary supervising princi-
pals v1hich teachers could rate the 't'Tri ter first review·ed the litera-
ture on t he topic. From: this source, a list of 55 qualities was 
built. This list \'laS mimeographed and taken to the To't'ms of Cape 
Elizabeth and Vlestbrook and distrihuted in several of the schools. 
The teachers vrere contacted individually and requested to go through 
the list and add or cross out any qualities that they thought were 
missing or not important enough to be included in the list. The 
wr i ter returned to the schools and discussed the lists individual l y 
vlith ea ch teacher. It vtas found that three of the qualities vrere 
overlapping and these vtere conso l idated and the number of qualities 
became 52. It vras further decided to drop qualities (29) and have 
tolerance, (48) stimulate in service training of his teachers, and 
(49) be punctual at school meetings. Therefore, the final list of 
desirable qualities totaled 49 in number. 
The list of qualities of elementary supervising principals 
having been constructed, the next question was hOi.,r to rate them. 
After consultation it was decided that they should be rated as 
follo'I'Ts: 
l. Very important (essential from the teacher 1 s viewpoint) 
2. Important (highly desirable f r om the teacher 1 s vievrpoint) 
Bost on University 
School of Education 
Library 
4. 
Less Important (not necessarily essential or highly desirable 
but liked from the teacher ' s viewpoint) 
Least Important (mruces little difference from the teacher ' s 
viel'rpoint) 
The check list \'las sent to 500 certified elementary teachers select-
ed from the files of the Commissioner of Education, Augusta, Maine. In 
selecting the teachers an attempt \'ras made to send the questioi'l..naire to 
experienced teachers and also to towns \there supervising principals fit-
ting the definition of the 'irriter l'rere known to be employed. (A super-
vising principal is a person who gives at least two hours a day to the 
field of supervision.) 
The final questionnaire was sent out in April, 1950, and 293 were 
returned 'itithin a period of two weeks. A follol.; up 'l'ras mailed out to the 
same group of teachers and over a period of several weeks 110 more ques-
tionnaires were returned giving a total of 4o) out of a possible 500. 
The reason for the high return was probably due to the method used in 
obtaining the names. On the questionnaire it stated that the study had 
the joint approval of both the Maine Department of Education and the 
Boston University School of Education. 
The questionnaire that 1-ras mailed out contained the follow·ing in-
formation and check list. An actual copy of the questionnaire will be 
found in the Appendix . 
12 
QUALITIES OF ELEMENTARY SUPERVISORS AND 
SUPERVISING PRINCIPALS DESIRED BY ELEMENTARY TEACHERS 
IN THE STATE OF MAINE 
This study is to find out what qualities the classroom teacher 
desires in the elementary supervisor and the elementary supervising 
principal. This check list in its final form will offer a means by 
which the elementary supervisor and supervising principal may mruce a 
self-appraisal of themselves. 
The qualities listed have been gathered from professional 
literature on the topic and from informal discussion with the teacher 
in several elementary schools in the State of Maine. 
This check list is being sent to 500 certified elementary school 
teachers selected from the files of the Commiss ioner of Education, 
Augusta, Maine . This study is approved jointly by the State Depart-
ment of Education and the Boston University School of Education. 
Upon conclusion of the study, the final result, built into a 
check list will be forwarded to the Commissioner of Education. Your 
cooperation is greatly appreciated. 
I. Do Not Write Your Name Anywhere On These Papers 
II . Directions For Rating 
Place a check mark ( ) in front of the following qualitie 
Select the box which shows the degree of importance you 
place on the desired quality. 
1. Very Important (essential from the teacher 's viewpoint) 
2. Important (highly desirable from the teacher 1 s view-
point) 
). Less Important (not necessarily or highly desirable but 
liked from the teacher ' s viewpoint) 
4. Least Important (makes little difference from the 
teacher ' s viewpoint) 
The Elementary Supervisor and Supervising Principal Should: 
1 . be a source of kno~Tledge in recent developments in educat ion 
2 . be a source of inspiration to his teachers 
) . have faith in his teachers 
4. be democratic at teachers meetings 
5. be a co-worker and friend of his teachers 
6. have poise and present an appearance of which his teacher s may be 
proud 
7. be a follower as well as a leader 
8. be tactful in making suggestions 
9. be really interested in children 
10. be a good listener 
11. have a \orell defined philosophy of education 
12. have a balanced interest in all school activities 
15. have a vision of the great possibilities in elementary education 
14. be a leader in the field of instruction 
15 . have had teaching experience in the elementary classroom 
16. be a source of help, not an inspector, in the field of super-
vision 
17. invite teachers to bring their problems no matter how small they 
may be 
18. protect his teachers from public criticism through a good public 
relations program 
19 . realize that all administration is subordinate to classroom 
teaching of pupils 
20. be easily accessible and realize he is there to serve his 
teachers 
21 . be helpful in obtaining supplies 
22 . compliment teachers ~;hen they do things well 
25. know his teachers personally and be interested in them as 
individuals 
24. have ability to lead group discussion 
25. be a leader and guide at parent teacher meetings 
26 . be definite and not evasive in his conferences with parents 
27. be able to make definite decisions 
28. . be an optimist 
29. have self control 
)0. have patience 
51. enjoy good health 
52. not overload teachers, reduce clerical work to a minimun1 
)). have a good sense o~ humor and let his teachers know it in all 
o~ his dealings with them 
)4. not talk to one teacherr about the bad qualities o~ another 
35. be a reporter, acquainting superintendent and community with his 
school 
)6. have ability to get all members to take part in group discussion 
)7. encourage, but not ~orce teachers to join pro~essional organiza-
tions 
)8. have a \'l'orking kno\'tledge o~ human nature 
)9. have ability to recognize individual personalities 
4o. be ~air in all his dealings 
41. bring criticism directly to those concerned 
42 . have ability to accept criticism and suggestions graciously 
4). remember that he is not an authority on all things 
44. be \'l'illing to admit a mistake 'l'then it is made 
45. criticise constructively and in private 
46. stimulate pro~essional grovrth 
47. be interested in other than educational activities 
48. know the town in which he is principal 
49. be an active citizen and a leader in his community 
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CHAPTER IV 
ANALYSIS OF DATA 
Table I lists the qualities in order from one to forty-nine and 
the number of choices for each quality according to . the degree of 
importance placed upon that quality by the teachers doing the rating. 
It is evident from this table what qualities the teachers considered 
to be very important, important, less important and least important. 
TABLE I 
THE :NUHBER OF TEACHERS ~/HO RATED EACH OF THE DESIRABLE 
QUALITIES ACCORDING TO THEIR DEGREE OF I1~0RTANCE 
NO. VERY IMPORTANT IMPORTANT LESS IMPORTANT LEAST IMPORTANT 
1. 25:3 1:37 11 2 
2. 280 184 22 17 
). )4o 52 11 0 
4. )10 86 6 1 
c::: 
./• 290 94 19 0 
6. 24o 12) )8 2 
7. 14) 20) 52 5 
8. :327 74 2 0 
9. )64 )8 1 0 
10. 161 192 49 1 
11. 256 1)6 11 0 
12. 201 172 29 1 
1). 20) 16) )2 5 
14. 224 167 12 0 
15. :337 )8 27 1 
16. :371 .18 1:3 1 
17. 2)0 1)1 :37 5 
18. 2)) 110 57 :3 
19. 199 15:3 46 5 
20. 18) 197 2;z; _, 0 
21. 174 107 103_ 19 
22. 146 164 89 4 
2). 2)1 ·97 72 :3 
24. 192 168 :37 5 • 
- -
16 
11 
TABLE I (concluded) 
NO. VERY IMPORTANT IMPORTANT LESS IMPORTANT LEAST IMPORTANT 
25. 82 152 97 72 
26. )53 50 0 0 
27. )70 29 4 0 
28. 166 147 73 17 
29. 2)0 6) 10 0 
)0. ))7 59 7 0 
31. 192 162 42 7 
)2. 241 107 54 1 
)). 147 168 79 9 )4. )8) 20 0 0 
35- 99 190 57 57 )6. 7) 220 72 38 
)7. 49 190 15) 11 
)8. 224 170 16 21 
)9 . )08 86 9 0 
4o. )81 14 ) 5 
41. 298 57 41 7 
42. 249 106 47 1 
4). 207 10) 82 11 
44. 287 101 15 0 
45. 291 97 12 ) 
46 . 195 18) 2) 2 
47. 181 145 76 1 
48. 202 161 39 2 
49. 103 211 4) 46 
Table II lists the qualities rated as very important by the 
teachers doing the rating in order from the quality receiving the 
greatest number of very important ratings to the quality receiving 
the least number of very important ratings. The percentage of 
teachers rating this quality as very important is also sho~n as the 
writer feels it is a more effective way of comparison . 
TABLE II 
THE QUALITY NU}ffiER AND PEROENT~GE OF TEACHERS WHO 
QUALITY NffiilBER 
34 
4o 
16 
27 
9 
26 
3 
15 
30 
29 
8 
4 
39 
41 
45 
5 
411-
2 
11 
1 
42 
32 
6 
18 
23 
17 
38 
14 
43 
13 
48 
12 
19 
46 
31 
24 
20 
47 
21 
28 
10 
RATED THE QUALITY AS VERY IMPORTANT 
VERY IMPORT~NT RATINGS 
383 
381 
371 
370 
364 
353 
34o 
337 
337 
330 
327 
310 
308 
298 
291 
290 
287 
280 
256 
253 
249 
241 
24o 
233 
231 
230 
224 
224 
207 
203 
202 
201 
199 
195 
192 
192 
183 
181 
174 
166 
161 
PERCENTAGE 
95. 
94.5 
92.1 
91.7 
90.3 
87 .3 
84.4 
83 .5 
83.5 
81.9 
81.1 
76.9 
76.2 
73-9 
72.2 
72. 
71.5 
70. 
63.5 
62.8 
61.8 
59.8 
59.6 
57.8 
57-3 
57.1 
5~5.6 
55.6 
51.4 
50.4 
50.1 
49.9 
49.4 
48.4 
47.6 
47.6 
45.4 
44.9 
4).2 
41.2 
4o. 
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QUALITY NUMBER 
55 
22 
7 
49 
55 
25 
56 
57 
TABLE II (concluded) 
VERY IMPORTANT RATINGS 
147 
146 
145 
105 
99 
82 
75 
49 
PERCENTAGE 
56.5 
56.2 
55.5 
25.6 
24.6 
20.5 
17.9 
12.2 
Table III lists the qualities rated as very important (essential 
- . 
from the teacher's vie,.rpoint) and important (highly desirable from 
the teacher 1 s vie,.rpoint) by the teachers doing the rating in order 
from the quality receiving the greatest number of ratings to the 
quality receiving the least number of ratings . The percentage of 
teachers rating this quality is also shown as the writer feels it is 
a. more effective "ray of comparison. 
TABLE III 
THE NUMBER AND PERCENTAGE OF TEACHERS WHO RATED THE 
QUALITY I\TUMBER 
54 
26 
9 
8 
27 
50 
4 
4o 
59 
58 
29 
5 
QUALITY AS VERY IMPORTANT OR IMPORTANT 
TOTAL OF VERY IMPORTA..TifT 
A..TifD IMPORTANT RATINGS 
4o5 
4o5 
4o2 
4ol 
599 
596 
596 
595 
594 
594 
595 
592 
PERCENTAGE 
100. 
100. 
99.8 
99.5 
99. 
98.3 
98.5 
98. 
97.5 
97.5 
97.5 
97.3 
19 
TABLE III (concluded) 
gUALITY NUMBER TOTAL OF VERY IMPORTJl~T PERCENTAGE 
AND I~~RTANT RATINGS 
11 392 97.3 
14 391 97. 
1 390 96.8 
16 389 96.5 
45 388 96. 
44 388 96. 
5 384 95.3 
20 380 94.3 
46 378 93.8 
15 375 93.1 
12 373 92.6 
13 366 90.8 
2 364 90.3 
6 363 90.1 
48 363 90.1 
17 361 89.6 
24 360 89.3 
41 355 88.1 
42 355 88.1 
31 354 87.8 
10 353 87.3 
19 352 87.3 
32 348 86.4 
7 346 85.9 
18 343 85.1 
23 328 81.4 
47 326 80.8 
33 315 78.2 
49 314 77.9 
28 313 77.7 
43 310 76.9 
22 310 76.9 
)6 293 72.7 
35 289 71.7 
21 281 69.7 
37 239 59-3 
25 234 58.1 
CHART I 
THE ELE1~1ENTARY SUPERVISOR AND SUPERVISING PRINCIPAL SHOULD: 
(Listed in order of importance and the percentage of 
teacher ratings for each quality) 
QUALITY 
_34. Not talk to one teacher about the bad ••••••••••••••• 
qualities of another 
4o. Be fair in all his dealings ••••••••••••••••••••••••• 
16. Be a source of help, not an inspector ••••••••••••••• 
in the field of supervision 
27. Be able to make definite decisions •••••••••••••••••• 
9. Be really interested in children •••••••••••••••••••• 
26. Be definite and not evasive in his •••••••••••••••••• 
conferences with parents 
). Have faith in his teachers •••••••••••••••••••••••••• 
15. Have had teaching experience in the ••••••••••••••••• 
elementary classroom 
30. Have patience ••••••••••••••••••••••••••••••••••••••• 
29. Have self control ••••••••••••••••••••••••••••••••••• 
8. Be tactful in making suggestions •••••••••••••••••••• 
4. Be democratic at teachers meetings •••••••••••••••••• 
39. Have ability to recognize individual •••••••••••••••• 
personalities 
41. Bring criticism directly to those concerned ••••••••• 
45. Criticise constructively and in private ••••••••••••• 
5. Be a co-worker and friend of his teachers ••••••••••• 
44. Be vrilling to admit a mistake when it is made ••••••• 
2. Be a source of inspiration to his teachers •••••••••• 
11. Have a well defined philosophy of education ••••••••• 
1. Be a source of knowledge in recent developments ••••• 
in education 
42. Have ability to accept criticism and suggestions •••• 
graciously 
32. Not overload teachers, reduce clerical -vrork to a •••• 
minimum 
6. Have poise and present an appearance of which ••••••• 
his teachers may be proud 
18. Protect his teachers from public criticism •••••••••• 
through a good public relations pr ogram 
23. Know his teachers personally and be interested •••••• 
in them as individuals 
17. Invite teachers to bring their troubles ••••••••••••• 
no matter how small they may be 
38. Have a >-rorking k:nm·rledge of human :nature •••••••••••• 
14. Be a leader in the field of instruction ••••••••••••• 
43. Remember that he is not an autho r ity on all things •• 
Boston Univers ity 
School of Education 
Libr ary 
PERCENTAGE 
95.0 
94.5 
92.1 
91.7 
90.3 
87.3 
84.4 
83.5 
83.5 
81.9 
81.1 
76.9 
76.2 
73.9 
72.2 
72.0 
71.5 
70.0 
63.5 
62.8 
61.8 
59.8 
59.6 
57.8 
57-3 
57.1 
55.6 
55.6 
51.4 
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CHART I (concluded) 
QUALITY 
13 . Have a vision of great possibilities in ••••••••••••• 
elementary education 
48. K.no"Vt the town in which he is principal. ••••••••••••• 
12. Have a balanced interest in all school activities ••• 
19. Realize that all administration is subordinate •••••• 
to classroom teaching of pupils 
46. Stimulate professional groi'tth ••••••••••••••••••••••• 
31. Enjoy good healt h ••••••••••••••••••••••••••••.••••••• 
24. Have ability to lead group discussion ••••••••••••••• 
20. Be easily accessible and realize he is there •••••••• 
to serve the teachers 
47. Be interested in other than educational activities •• 
21. Be helpful in obtaining supplies •••••••••••••••••••• 
28. Be an optim.ist • •••••••••••.••...•.•••..••••••••••.•••••. 
10. Be a good listener•••••••••••••••••••••~·••••••••••• 
33. Have a good sense of humor and let his teachers ••••• 
ki.10i·t it in his dealings vri th them 
22. Compliment teachers when they do things well •••••••• 
7. Be a follovrer as v-rell as a leader ••••.••••••••••••••• 
49. Be an active citizen and a leader in his community ••. 
35. Be a reporter , acquainting superintendent and ••••••• 
community vdth his school 
25. Be a leader and guide at parent-teacher meetings •••• 
36. Have ability to get all members to take part, ••.••••• 
in group discussions 
37. Encourage, but not force teachers to join ••••••••••• 
professional organizations 
PERCENTAGE 
50.4 
50.1 
49.9 
49.4 
48.4 
47.6 
47.6 
45.4 
44.9 
49 .2 
41.2 
4o.o 
36.5 
36.2 
35-5 
25.6 
24.6 
12 .• 2 
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In comparing the qualities rated most important in this writer's 
study "tTith the qualities rated most important in ~cFarlin 1 s study four 
were found to be in the group of' qualities receiving the ten highest 
ratings in both studies. They were as follows: 
1. 
2. 
). 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
1. Be a source of' help, not an inspector, in the field of super-
vision 
2. Be fair in all his dealings 
). Be really interested in children. 
4. Have had teaching experience in the elementary classroom 
QUALITIES RECEIVING THE TEN HIGHEST RATINGS IN 
McFARLIN'S STUDY 
Be a source of help, not an inspector, in the field of super-
vision 
Be really interested in children 
Be fair in all his dealings 
Have a well defined philosophy of' education 
Have come through the ranks; that is, have taught as a teacher 
before his appointment as a principal 
Be a source of' inspiration to his teachers 
Criticise constructively and in private 
Be a source of' knowledge of' recent developments in the field of' 
educa~ion 
Have a balanced interest in all school activities 
Remember that he is not an authority on all things 
w 
QUALITIES RECEIVING THE TEN HIGHEST RATINGS IN THIS 
WRITER ' S STUDY 
1. Not talk to one teacher about the bad qualities of another 
2. Be fair in all his dealings 
). Be a source of help, not an inspector, in the field of super-
vision 
4. Be able to make definite decisions 
5. Be really interested in children 
6. Be definite and not evasive in his conferences with parents 
7. Have faith in his teachers 
W McFarlin,op. cit.,pp.l5-17. 
_g.i_ - -
8. 
9. 
10. 
"""'=- -~~- -- ---- "'="' ------
Have had teaching experience in the elementary classroom 
Have patience 
Have self control 
In comparing the qualities rated least important in this writer's 
study with the qualities rated least important in McFarlin's study 
three 1·rere found to be in the group of qualities receiving the ten 
lo\"rest ratings in both studies. They were as follows: 
1 . Encourage but not force his teachers to join profess ional 
organizations 
2 . Be a leader and guide at parent-teacher meetings 
). Be an active leader and citizen in his community 
QUALITIES RECEIVING THE TEN 10\~ST RATINGS IN 
HcFARLIN 1 S STUDY 
1. Encourage, but not force, his teachers to jo in professional 
organizations 
2. Invite the teachers to bring her troubles, no matter how minor 
they may seem 
). Be punctual at school meetings 
4. Be a leading and guiding factor i n parent-teacher associations 
5. Be an active leader and citizen in his community 
6. Protect his teachers from each other , that is, the more aggress-
ive ones should not have more consideration than the others 
7. Stimulate inservice training of his teachers 
8 . Knm·r his teachers personally and be interested in them as indivi-
duals 
9. Stimulate Ftofessional reading 
10. Protect his teachers from public criticism through a good public 
relations program 12/ 
QUALITIES RECEIVING THE TEN LOWEST RATINGS IN THIS 
WRITER ' S STUDY 
1. Encourage, but not force, teachers to join professional organi-
zations 
2. Have ability to get all members to take part in group discuss ions 
). Be a leader and guide at parent~teacher meetings 
12/ Ibid.,p.l9. 
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4. Be a reporter acquainting superintendent and community vli th his 
school 
5. Be ru1 active citizen and leader in his community 
6. Be a follovter as v1ell as a leader 
7. Compliment teachers when they do things vrell 
8. Have a good sense of humor and let his teachers kno\1 it in all 
his dealings with them 
9. Be a good listener 
10. Be an optimist 
The vn·i ter also found that three of the least important qualities 
found in McFarlin's study were discussed and dropped from his check-
list in the developmental stage. They l'Tere as follows: 
1. Be punctual at school meetings 
2 . Protect his teachers ;from each other; that is , the more 
aggressive ones should not have more consideration than the 
others 
.). Stimulate inservice training of his teachers 
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CHAPTER V 
CONCLUSIONS 
The rating of forty-nine desirable qualities of elementary 
supervising principals by 403 elementary school teachers in the State 
of Maine indicated that the teachers agreed on certain qualitie s that 
they rated as very important (essential from the teacher's vievrpoint). 
The 'l·lr iter also found that in comparing his study i'rith a study done by 
McFarlin that the desirable qualities considered by Maine school 
teachers as being desirable qualities also rated in the upper half of 
the study done by ~lcFarlin. Those qualities considered as desirable 
by both studies were as follo1-rs: 
1 . Be a .source of help, not an inspector, in the field of' super-
vision 
2 . Be really interested in children 
) . Be fair in all his dealings 
4. Have a -vrell defined philosophy of education 
5. Be a source of inspiration to his teachers 
6. Have had teaching experience in the elementary school 
7. Cr i ticise constructively and in private 
8 . Be a source of knowledge in recent developments in education 
9. Have f'aith in his teachers 
10 . Have a vrorking knovrledge of human nature 
11. Have a balanced interest in all school activities 
12. Be able to make definite decisions 
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This study also indicates that the least desirable qualities as 
rated by the teachers in both the writer's study and the study done 
by I-1cFarlin vrere very similar. Of the qualities rated as least desir-
o.ble in the \•triter's study in a comparison it t·ras found that nine (9) 
out of ten ( 10) ;-rere also found to be rated in the lo'<rer third by the 
teachers• ratings in 1-1cFarlin 1 s study. Those qualities rated as least 
desirable by both studies vTere as follo'I'TS: 
1. Encourage, but not force, teachers to join professional 
organizations 
2. Invite teachers to bring their troubles no matter ho'tt small 
they should be 
). Be a leader and guide at parent-teacher meetings 
4. Be an active citizen and leader in his community 
5. Be an optimist 
6. Be a leader in the field of instruction 
7. Kno'l't the tovm in i'lhich he is principal 
8. Be a good listener 
9. Enjoy good health 
The quality 11 have self control 11 'l'thich vras rated by 81.9% of the 
teachers rating the \'lri ter 1 s study as very important i·ras rated nine-
teenth by the McFarlin study. Also, the quality 11 be democratic at 
teachers meetings 11 k'rhich t-Tas rated by 76.9% of the teachers as very 
import~~t was rated twenty-eighth on the study used for comparison. 
This study vras undertaken with the intention of building a check 
list by vthich supervising principals in the State of Maine might make 
a self-appraisal of themselves. The writer considers any quality 
?.7 
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.-rhich vias rated as very important by 50% or more of the teachers as 
1·rorthy of being included on this check list. The check list would 
contain the folloiving desirable qualities: 
THE ELE~ffiNTARY SUPERVISOR AND SUPERVISING PRINCIPAL SHOULD: 
Not talk to one teacher about the bad qualities of another 
Be fair in all his dealings 
Be a source of help, not an inspector, in the field of supervision
1 Be able to m~~e definite decisions 
Be really interested in children 
Be definite and not evasive in his conferences 1-lith parents 
Have faith in his teachers 
Have had teaching experience in the elementary classroom 
Have patience 
Have self control 
Be tactful in making suggestions 
Be democratic at teachers meetings 
Have ability to recognize individual personalities 
Bring criticism directly to those concerned 
Criticise constructively and in private 
Be a co-worker and friend of his teachers 
Be willing to admit a mistake when it is made 
Be a source of inspiration to his teachers 
Have a vrell defined philosophy of education 
Be a source of knowledge in recent developments in education 
Have ability to accept criticism and suggestions graciously 
Not overload teachers, reduce clerical vmrk to a minimum 
Have poise and present an appearance of 1v-hich his teachers may be 
proud 
Protect his teachers from public criticism through a good public 
relations program 
l(now his teachers personally and be interested in them as indivi-
duals 
Invite teachers to bring their troubles no matter how small they 
may be 
Have a l·rorking knoi'rledge of human nature 
Be a leader i n the f i eld of i nstruction 
Remember that he ' is not an authority on all things 
Have a v~s~on of great possibilities in elementary education 
!(now the town in which he is principal 
With the elementary school supervising principal emerging as a 
nevt type of individual in the educational program it might be vrell to 
clarify his relationships '\'lith the individual members of the faculty 
as a group. The vn•iter feels the following concepts should be con-
sidered: 
1. 
2. 
4. 
~le need to emphasize the importance of defining leadership 
by the supervising principal as contrasted i'l'ith domination by 
the supervising principal . 
1tle need to emphasize the importance of wholesome understand-
ing bet-v1een the supervising principal and teacher. 
We need to emphasize the importance of the teacher and prin-
cipal working together for a better education of the child . 
~le need to emphasize the importance of closing the gap be-
tween the theory of democratic principles in our schools as 
discussed by some principals and teachers and the actual 
practices of these principals in the same school . 
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APPENDIX 
--
~UALITIES OF ELEMENTARY SUPERVISORS AND SUPERVISING PRINCIPALS 
DESIRED BY ELEMENTARY TEACHERS IN THE STATE OF MAINE 
This study is to find out what qualities the classroom teacher desires 
in the elementa ry supervisor and the elementary supervising principa l. This 
check list in its final form will offer a means by which the elementary super-
visor and supervising principal may make a self appraisal of themselves . 
The qua lities listed have been gathered from professional literature on 
the topic and from informal discussion with the teachers in several ele-
mentary schools in the Sta te of Y~ine. 
This check list is being sent to 500 certified elementary school tea ch-
ers selected f rom the files of the Commissioner of Education , Augus ta, Maine. 
This study is approved jointly by the State Department of Educat ion a nd 
the Boston University School of Educ ation. 
Upon conclusion of the study, the final r esult, built into a check list 
will be forwarded to the Commissioner of Education. Your coopera tion is 
gre atly apprec i a ted. 
•, 
I . Do Not Write Your Name Anywhere On These )apers ! ! 
II . Directions for rating 
Place a check mark ( ~ in front of the following qualities 
Select the box which shows the degree of importance you place up-
on the desired qua lity. 
1 Very Important ( essential from the teachers viewpoint ) 
2 Important (highly desirable from the tea cher s viev~oint) 
3 Less Important ( 
4 - - Least Important 
not necessarily essentia l or highly des-
irable but liked from the teachers view-
point) 
( makes little difference from t he teachers 
viewpoint) 
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Bos t on Universi ty 
School of Educat ion 
Library 
THE ELEMENTARY SUPERVISOR AND SUPERVISING PRINCIPAL SHOULD: 
1 2 3 4 
~*=~~~ 1. be a source of knowledge in recent developments in education 
~~~~~ 2. be a source of inspiration to his teachers 
3. have faith in his teachers ~~~~~ 4. be democratic at teachers meetings 
5. be a co-worker and friehd of his teachers ~~~~~ 6. have poise and present an appearance of which his teachers may 
be proud 
7. be a follower as well as a leader 
8. be tactful in making suggestions 
9. be really interested in children 
~~~~110. be a good listener 
111. have a well defined philosophy of education ~:=~~112. have a balanced interest in all school activities 
L-~L-~113. have a vision of the great possibilities in elementary edu-
cation 
L_~L-~114. be a leader in the field of instruction 
~~~~115. have had teaching experience in an elementary classroom 
~~~~116. be a source of help, not an inspector, in the field of supervision 
~~~~117. invite teachers to bring their troubles no matter how small 
they may be 
~~~~118. protect his teachers from public criticism through a good pub-
lic relations program 
~~~--L-~119. realize that all administration is subordinate to classroom 
teaching of pupils 
L_~L-~120. be easily accessible and realize he is there to serve his 
teachers 
L-L-L-~121. be helpful in obtaining supplies 
~~~~122. compliment teachers when they do things well 
c=~~~l23. know his teachers personally and be interested in them as 
individuals 
s=;=2=2=~124. have ability to lead group discussion 
~~~~125. be a leader and guide at parent teacher meetings 
'---'-~--L-~126. be definite and not evasive in his conferences with parents 
c=~~=c~l27. be able to make definite decisions 
~~~§S§I28. be an optimist ~ 129. have self control 
~~:;:=~130. have patience 
'---'-~-L~I31. enjoy good health 
s=s=~;2132. not overload teachers, reduce clerical work to a minimum 
L_~L-~133. have a good sense of humor and let his teachers know it in all 
his dealings with them 
~L-~~134. not talk to one teacher about the bad qualities of another 
L-L-~~135. be a reporter, aquainting superintendent and community with 
his school 
~L-~~136. have ability to get all members to take part in a group dis-
cussion. 
c=r=~~l37. encourage, but not force teachers to join professidnal organ-
izations 
~~~~138. have a working knowledge of human nature 
C 139. have ability to recognize individual personalities 
r-r-~~140. be fair in all his dealings 
'----L-~~141. bring critic ism directly to these concerned 
c=r=r=~t42. have ability to accept criticism and suggestions graciously 
c=r=r=~l43. remember that he is not an authority on all things 
~§§§144. be willing to admit a mistake when it is made 
~ 145. criticize constructively and in private 
~~~~146. stimulate professional growth 
~~~~147. be interested in other than educational activities 
:=:::::~~148. know the town in which he is principal 
~L-~~149. be an active citizen and a leader in his community 
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--- ---Dear Fellow Teacher: 
I realize that you have just completed another hectic and 
tiring school year and that your time is very precious but won't 
you take a few minutes and complete the check list which 
I recently mailed you. It was entitled 
"QUALITIES OF ELEMENTARY SUPERVISORS AND 
SUPERVISING PRINCIPALS DESIRED BY ELEMENTARY 
TEACHERS IN THE STATE OF MAINE" 
Don't 1mt it off, mail it today ! ! ! ! ! 
Sincerely, 
CLYDE BARTLETT 
25 Granite Street 
Portland, Maine 
[P.S.] You were selected for this survey because of your experience 
In t e teaclilng fiela:-- - · 
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